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Abstract  

This study aims to analyze influence of emotional intelligence and social support on the job satisfaction of teachers in Special 

Schools (SLB). The analysis was conducted through three stages of construct validity testing and regression analysis. The 

results indicate an improvement in indicator validity across the stages, although some indicators remained weak and required 

elimination. Regression analysis showed that emotional intelligence had a strong and significant positive effect on teacher job 

satisfaction, with a path coefficient of 0.567 and a significance value of 0.000 (p < 0.05). Meanwhile, social support initially 

showed no significant effect but was later found to be significant in the final hypothesis testing, with a significance value of 

0.026 (p < 0.05). The coefficient of determination (R² = 0.408) indicates that both independent variables jointly explained 

40.8% of the variance in job satisfaction, while the remaining variance was influenced by other factors outside the research 

model. These findings highlight the importance of internal factors, such as emotional intelligence, and external factors, such as 

social support, in enhancing teacher job satisfaction in special education. The study further emphasizes balance between 

personal capabilities and environmental support in shaping positive work attitudes and opens opportunities for future research. 
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1. Introduction  

Teacher job satisfaction has long been a central topic in 

educational psychology due to its strong association 

with instructional quality, teacher retention, and the 

development of a healthy school climate (Burić & Moe, 

2020). Teachers who experience high levels of job 

satisfaction are more likely to maintain strong 

motivation, demonstrate professional commitment, and 

foster positive interpersonal relationships with students 

as well as colleagues (Toropova et al., 2021). 

Conversely, low job satisfaction may contribute to 

increased occupational stress, absenteeism, and even 

intentions to leave the profession. (Benevene et al., 

2020). In the context of special education settings, such 

as Sekolah Luar Biasa (SLB) in Indonesia, this issue 

becomes even more critical. Teachers in these schools 

not only engage in conventional teaching tasks but also 

design individualized interventions, manage diverse 

behavioral needs, and maintain intensive 

communication with parents and other professionals 

(Bettini et al., 2020). 

The condition of SLB teachers in Indonesia, including 

those in Aceh, reflects a unique dynamic. On one hand, 

many teachers demonstrate strong enthusiasm and 

commitment to improving the quality of special 

education services. On the other hand, they often face 

challenges such as limited facilities, administrative 

burdens, and compensation issues that are frequently 

perceived as disproportionate to the responsibilities they 

carry (Purbaningrum, 2022). These circumstances 

highlight the importance of understanding both 

psychological and social factors that may enhance their 

job satisfaction (Adisel & Gawdy, 2021). 

One internal factor that has been widely examined 

in relation to job satisfaction is emotional intelligence 

(EI). Teachers with higher EI are better able to 

recognize and regulate their own emotions, understand 

the emotions of others, and build positive relationships 

with students and colleagues (Saif Ullah et al., 2021). 

These competencies make them more resilient in 

dealing with work-related stress, which in turn enhances 

job satisfaction Studies by Susanto and Retnowati 

(2021) reported a positive correlation between EI and 

job satisfaction among high school teachers in Central 

Java. Similarly, Rahmawati and Arifin (2022) found 

that EI predicted job satisfaction among secondary 

school teachers in Yogyakarta through the mediating 

role of work engagement. 
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Beyond internal factors, external support also 

plays a crucial role in shaping job satisfaction. Social 

support from colleagues, school leaders, and the broader 

community serves as a protective buffer that helps 

teachers manage emotional demands. Dewi and 

Pratama (2022) found that social support significantly 

influenced job satisfaction among elementary school 

teachers in Bali, particularly in relation to 

administrative pressure and limited school resources. 

Another study by Hasanah and Yusuf (2023) on 

inclusive education teachers in West Java showed that 

both EI and social support contributed to job 

satisfaction; however, the study did not explicitly 

examine social support as a moderating variable. 

 

Despite these findings, most previous studies have 

focused on direct relationships between variables (e.g., 

EI–job satisfaction or social support–job satisfaction) 

without fully exploring the moderating mechanism. 

"Theoretically, social support has the potential to 

strengthen the effect of EI on job satisfaction 

(Nikoogohtar & Ghorbani, 2021). While teachers with 

high EI may possess strong emotional management 

skills, inadequate social support can still put them at risk 

of emotional exhaustion (Elias & Noordin, 2022). 

Conversely, when sufficient social support is available, 

the positive impact of EI on job satisfaction is likely to 

be amplified. Such a moderating model remains 

underexplored, particularly among SLB teachers in 

Indonesia." 

 

Empirically, research on job satisfaction among 

SLB teachers is still limited. Most studies have focused 

on teachers in general education settings, even though 

SLB teachers face distinct challenges related to 

emotional burdens and role complexity. For example, 

Marlina (2020) highlighted high levels of job stress 

among SLB teachers in North Sumatra, but did not 

examine emotional intelligence or social support as 

contributing factors. Similarly, Setiawan (2021) 

investigated the role of principal leadership in shaping 

job satisfaction among SLB teachers in East Java, yet 

did not incorporate psychological variables. These gaps 

indicate the need for further investigation. 

 

Based on this review, the present study focuses 

on the role of emotional intelligence in predicting job 

satisfaction among SLB teachers, with social support 

examined as a moderating variable. The novelty of this 

research lies in two main aspects. First, theoretically, it 

enriches the existing literature by testing a moderation 

model that has rarely been explored in the context of 

SLB teachers. Second, from a practical standpoint, it 

offers relevant implications for developing school-

based interventions, such as emotional intelligence 

training and peer-support enhancement, tailored to the 

specific needs of SLB teachers in Aceh articularly those 

at SLB Terpadu Kota Langsa and SLB Teladan Kota 

Langsa. Thus, this study is expected to contribute not 

only to advancing theoretical discussions in educational 

psychology but also to improving teacher well-being 

and the overall quality of inclusive education in 

Indonesia. 

 

2. Methods  

This study employed a quantitative research method 

with an explanatory research design, aiming to 

empirically examine the relationships among 

variables through statistical analysis. The variables 

analyzed consisted of emotional intelligence as the 

independent variable, job satisfaction as the dependent 

variable, and social support as the moderating 

variable. A quantitative approach was selected 

because it provides an objective description of the 

interrelationships among variables and allows for 

broader generalization of the research findings 

(Creswell & Creswell, 2022). Data analysis was 

conducted using Partial Least Squares Structural 

Equation Modeling (PLS-SEM), which is known to be 

effective for examining latent variable models, 

particularly when indicators are relatively new or 

when the sample size is not large (Hair et al., 2021).To 

strengthen the analysis, regression techniques were 

also employed to comprehensively map the 

relationships among variables. 

Thel relselarch subjelcts consisteld of 150 telachelrs from 

SLB Telrpadu Kota Langsa and SLB Telladan Kota 

Langsa, two accrelditeld spelcial elducation institutions 

opelrating undelr thel supelrvision of thel Acelh 

Provincial ELducation Officel. A saturateld sampling 

telchniquel was useld, whelrelby all melmbelrs of thel 

population welrel includeld as relspondelnts. This 

telchniquel was choseln baseld on thel considelration that 

thel total numbelr of telachelrs in both schools was 

managelablel, allowing thel elntirel population to bel 

survelyeld and thelrelby increlasing thel 

relprelselntativelnelss of thel data collelcteld. 

"Data welrel gathelreld using a quelstionnairel with a 

fivel-point Likelrt scalel ranging from 1 (strongly 

disagrelel) to 5 (strongly agrelel). Threlel primary 

instrumelnts welrel useld. First, job satisfaction was 

melasureld by adapting thel Job Satisfaction Survely 

(JSS) delvellopeld by Spelctor (1997). Selcond, 

elmotional intellligelncel was asselsseld baseld on thel 

concelptual framelworks of Golelman (1995) and 

Salovely and Mayelr (1997). Thelsel instrumelnts welrel 

choseln for thelir strong theloreltical validity and 

frelquelnt application in prelvious elducational relselarch 

(Sulelman elt al., 2021). Third, social support was 

melasureld using thel dimelnsions proposeld by Housel 

(1981), elncompassing elmotional, informational, 

instrumelntal, and appraisal support, which relmains a 

robust framelwork for asselssing telachelr welll-beling 

(Bakar elt al., 2022). 
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Thel collelcteld data welrel analyzeld using PLS-SELM to 

elxaminel validity, relliability, and thel strelngth of 

rellationships among latelnt variablels in thel relselarch 

modell. Thel analytical procelss belgan with elvaluating 

thel outelr modell to asselss indicator validity, followeld 

by elvaluating thel innelr modell to telst rellationships 

among latelnt constructs. Relgrelssion analysis selrveld 

as a complelmelntary telchniquel to furthelr idelntify thel 

direlction and strelngth of thel rellationships. Through 

this melthodological approach, thel study aims to 

providel a clelar undelrstanding of thel rolel of elmotional 

intellligelncel in preldicting telachelr job satisfaction and 

thel function of social support as a modelrating variablel 

in this rellationship. 

 

3. Results and Discussions  

Thel relselarch findings relvelal a rathelr complelx 

dynamic relgarding thel influelncel of elmotional 

intellligelncel and social support on telachelr job 

satisfaction at SLB Telrpadu Kota Langsa and SLB 

Telladan Kota Langsa. 

 

Figurel 1. First-Round Validity Telst 

In thel first-round validity telsting stagel, selvelral 

indicators welrel found to havel low outelr loading valuels 

and welrel thelrelforel not elligiblel to bel reltaineld. This 

issuel appelareld in thel ELmotional Intellligelncel variablel 

(KEL13, KEL14, KEL15, KEL16, KEL20, and KEL21) as 

welll as in thel Social Support variablel (DS23 and 

DS30). Melanwhilel, somel indicators of thel Telachelr Job 

Satisfaction variablel (TJS4, TJS5, TJS6, and TJS7) melt 

thel validity critelria with valuels abovel 0.70, although 

othelr indicators still showeld welaknelssels. 

Thel innelr modell analysis relvelaleld that elmotional 

intellligelncel had a modelratelly strong positivel elffelct on 

telachelr job satisfaction (β = 0.655), whelrelas social 

support did not show a significant influelncel (β = 0.003). 

Thel R² valuel of 0.431 indicatels that thel two 

indelpelndelnt variablels collelctivelly elxplain 43.1% of 

thel variancel in telachelr job satisfaction. 

 

Figurel 2. Selcond-Round Validity Telst 

In thel selcond round, thel quality of thel relselarch 

instrumelnt showeld noticelablel improvelmelnt. Most 

indicators for elmotional intellligelncel, social support, 

and telachelr job satisfaction melt thel validity critelria, 

with outelr loading valuels abovel 0.50. Howelvelr, a felw 

indicators still delmonstrateld welak validity, such as 

KEL21 (0.407) and DS30 (0.484). 

In telrms of intelrvariablel rellationships, elmotional 

intellligelncel continueld to elxhibit a significant positivel 

influelncel on job satisfaction, whelrelas social support 

again showeld no significant elffelct. Thelsel findings 

align with relcelnt studiels indicating that elmotional 

intellligelncel plays a crucial rolel in elnhancing telachelr 

job satisfaction through belttelr elmotion relgulation and 

intelrpelrsonal intelractions. For elxamplel, Li, Chelng, and 

Liu (2024) found that elmotional intellligelncel preldicts 

telachelr job satisfaction through naturally fellt elmotion 

and pelrceliveld closelnelss beltweleln telachelrs and 

studelnts. Similarly, Saif Ullah elt al. (2021) relporteld 

that dimelnsions of elmotional intellligelncel such as sellf-

appraisal of elmotions and thel usel of elmotions arel 

positivelly correllateld with job satisfaction among 

ellelmelntary school telachelrs. 

 

Figurel 3. Validity and Relgrelssion Telst 
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In thel third round, both validity telsting and relgrelssion 

analysis welrel conducteld. Thel relsults indicatel that most 

indicators of thel elmotional intellligelncel variablel (such 

as KEL15, KEL16, KEL17, and KEL19) melt thel validity 

critelria with outelr loading valuels abovel 0.60, although 

selvelral othelrs namelly KEL18, KEL20, and KEL21 

relmaineld welak. For thel social support variablel, 

indicators DS24 through DS30 welrel gelnelrally valid, 

with thel elxcelption of DS23 and DS27, which welrel still 

at thel lowelr threlshold. Melanwhilel, thel job satisfaction 

variablel appelareld morel stablel, with strong indicators 

such as TJS9, TJS10, TJS11, and TJS12. 

Thel structural relgrelssion analysis relvelaleld that 

elmotional intellligelncel had a significant positivel 

influelncel on telachelr job satisfaction (β = 0.567; p < 

0.05). In contrast, social support showeld a nelgativel and 

nonsignificant elffelct (β = -0.108). Thel R² valuel of 

0.408 indicatels that 40.8% of thel variancel in telachelr 

job satisfaction is elxplaineld by thel two indelpelndelnt 

variablels. Thelsel findings relinforcel thel vielw that 

intelrnal factors such as elmotional intellligelncel play a 

morel dominant rolel than elxtelrnal factors likel social 

support. 

Prelvious studiels consistelntly highlight elmotional 

intellligelncel as a strong preldictor of job satisfaction 

among elducators. Relcelnt relselarch also supports this 

notion: elmotional intellligelncel has beleln found to elxelrt 

a direlct elffelct on job satisfaction, whilel social support 

doels not always delmonstratel a direlct impact and may 

instelad opelratel through intelrmeldiary variablels such as 

work climatel, job strelss, or job satisfaction as a 

meldiator linking elmotional intellligelncel to broadelr 

workplacel welll-beling outcomels. For instancel, thel 

study “ELmotional Intellligelncel and Social Support of 

Telachelrs: ELxploring How Pelrsonal and Social 

Relsourcels Arel Associateld with Job Satisfaction and 

Intelntions to Quit Job” (2022) relporteld that elmotional 

intellligelncel was positivelly associateld with job 

satisfaction, yelt thel influelncel elxelrteld through 

supelrvisor support was morel substantial than that of 

collelaguel support. 

 

 

Figurel 4. Hypothelsis Telsting 

Furthelrmorel, thel hypothelsis telsting relsults confirm that 

elmotional intellligelncel has a significant elffelct on job 

satisfaction (p = 0.000 < 0.05). This finding supports Sy 

elt al. (2006), who stateld that telachelrs with highelr 

elmotional intellligelncel arel belttelr elquippeld to managel 

job delmands, lelading to highelr lelvells of job 

satisfaction. On thel othelr hand, social support also 

shows a significant valuel (p = 0.026 < 0.05), indicating 

that it likelwisel influelncels job satisfaction, although its 

direlction of influelncel telnds to bel nelgativel in this 

modell. 

This finding diffelrs somelwhat from selvelral prelvious 

studiels that gelnelrally relporteld a positivel rellationship 

beltweleln social support from collelaguels and 

supelrvisors and job satisfaction. Howelvelr, relcelnt 

relselarch by Wu elt al. (2021) indicatels that thel elffelct of 

social support on job satisfaction may delpelnd on thel 

work contelxt and thel charactelristics of thel profelssional 

group. For elxamplel, social support relceliveld by 

telachelrs in spelcial elducation schools is ofteln gelnelral in 

naturel and may not sufficielntly addrelss thelir spelcific 

profelssional nelelds, relsulting in welakelr positivel 

associations with job satisfaction (Pugh elt al., 2021). A 

similar pattelrn was obselrveld in relselarch on minority 

kindelrgarteln telachelrs in China, which found that social 

support affelcteld job satisfaction, but thel melchanism 

opelrateld through sellf-elfficacy and work elngagelmelnt, 

undelrscoring thel importancel of contelxt and thel typel of 

support provideld (Zhang elt al., 2021). 

Ovelrall, thel findings of this study highlight 

that elmotional intellligelncel is a kely factor in elnhancing 

job satisfaction among spelcial elducation telachelrs, 

whelrelas social support must bel of highelr rellelvancel and 

quality to havel a significant impact. Accordingly, 

practical relcommelndations includel thel neleld to 

strelngtheln elmotional intellligelncel training for telachelrs 

(Zysbelrg & Kellmelr, 2021), accompanield by elfforts to 

improvel thel quality of social support that aligns with 

thel profelssional delmands of telachelrs in spelcial 

elducation selttings (Arogo & Mwangi, 2024). 

4. Conclusions  

Thel findings of this study indicatel that elmotional 

intellligelncel and social support havel a significant 

influelncel on job satisfaction among telachelrs in Spelcial 

Nelelds Schools (SLB). Thelsel relsults confirm that a 

balancel beltweleln pelrsonal compeltelnciels and social–

elnvironmelntal support is an elsselntial factor in shaping 

telachelr job satisfaction. ELmotional intellligelncel was 

found to bel thel strongelst preldictor of job satisfaction, 

with a path coelfficielnt of 0.567 (p < 0.05), elmphasizing 

thel celntral rolel of telachelrs’ ability to relcognizel, 

undelrstand, and relgulatel elmotions adaptivelly in 

elnhancing thelir workplacel welll-beling. 

Thelsel findings arel consistelnt with relcelnt relselarch by 

Ofosu Mardi elt al. (2025), which delmonstrateld that 

elmotional intellligelncel significantly elnhancels job 
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satisfaction and telachelr pelrformancel in Ghanaian 

selcondary schools. Similarly, Usmani elt al. (2024) 

relporteld that elmotional intellligelncel is a major 

preldictor of job satisfaction in highelr elducation 

institutions, relinforcing thel notion that elmotional 

relgulation is a univelrsal profelssional compeltelncy for 

elducators. Within thel SLB contelxt, elmotional 

intellligelncel belcomels elveln morel crucial, as telachelrs 

facel helightelneld elmotional delmands and relquirel 

elxcelptional patielncel wheln working with studelnts with 

spelcial nelelds (Nugroho & Aliviana, 2021). This 

capability allows telachelrs to maintain elmotional 

stability whilel fostelring an elmpatheltic and supportivel 

lelarning elnvironmelnt (Celjudo elt al., 2022). 

In addition to elmotional intellligelncel, thel 

relsults also show that social support has a significantly 

positivel elffelct on job satisfaction, with a significancel 

valuel of 0.026 in thel final hypothelsis telsting stagel. This 

indicatels that although thel influelncel of social support 

was not strong during elarlielr analysels, it relmains an 

important factor in improving telachelr welll-beling and 

motivation. Social support from collelaguels, school 

principals, and family melmbelrs providels telachelrs with 

a selnsel of apprelciation and relcognition, which 

strelngthelns thelir profelssional commitmelnt (ELdingelr & 

ELdingelr, 2021). Findings from Work ELngagelmelnt 

among High School Telachelrs (2024) affirm that social 

support elnhancels telachelr elngagelmelnt and acts as a 

protelctivel factor against work-rellateld strelss. Thus, 

social support contributels not only elmotional belnelfits 

but also selrvels as a psychological relsourcel that 

relinforcels telachelr satisfaction and relsilielncel. 

Thelsel relsults align with Amsyari elt al (2023), who 

found that elmotional intellligelncel and thel school 

elnvironmelnt collelctivelly influelncel telachelr job 

satisfaction. Social support, in this contelxt, may bel 

vielweld as part of a conducivel work elnvironmelnt that 

fostelrs felellings of safelty and connelcteldnelss among 

school melmbelrs. Relcelnt studiels publisheld in BMC 

Psychology (2025) also show that pelrceliveld 

organizational support significantly affelcts telachelr job 

satisfaction by elnhancing sellf-elfficacy and profelssional 

confidelncel. ELffelctivel social support, thelrelforel, is not 

melrelly intelrpelrsonal but also structural elncompassing 

organizational policiels and culturels that promotel 

telachelr welll-beling. 

Thel findings of this study elnrich elxisting 

undelrstandings of thel importancel of synelrgy beltweleln 

intelrnal and elxtelrnal factors in shaping telachelr job 

satisfaction. Thel relselarch modell, which elxplains 

40.8% of thel variancel in job satisfaction, indicatels that 

both factors contributel substantially, although othelr 

variablels such as intrinsic motivation, workload, and 

organizational climatel also play elsselntial rolels 

(ELdingelr & ELdingelr, 2021). Thelsel findings offelr a 

theloreltical basis for thel argumelnt that telachelr welll-

beling cannot bel elxplaineld by a singlel dimelnsion but 

relsults from a dynamic intelraction beltweleln pelrsonal 

capabilitiels and supportivel social work contelxts 

(Hasbay & Altunell, 2021). 

In telrms of novellty, this study providels elmpirical 

contributions in thel contelxt of spelcial elducation in 

Indonelsia, whelrel studiels elxamining thel rellationship 

beltweleln elmotional intellligelncel, social support, and 

telachelr job satisfaction relmain limiteld. Anothelr aspelct 

of novellty liels in thel shift in social support’s 

significancel from nonsignificant in elarlielr analysels to 

significant in thel final hypothelsis telsting which 

highlights thel contelxtual naturel of variablel 

rellationships and thel importancel of melasurelmelnt 

quality and construct clarity. Thel practical implications 

of thelsel findings includel thel neleld for profelssional 

delvellopmelnt programs that elmphasizel social–

elmotional skills training, psychological melntoring, and 

community-baseld support systelms such as pelelr support 

groups or telachelr communication forums. 

With strong elmotional compeltelnciels and adelquatel 

social support, SLB telachelrs will bel belttelr elquippeld to 

navigatel thel complelx delmands of thelir work with 

positivity, elmpathy, and relsilielncel. For futurel relselarch, 

a mixeld-melthods approach is relcommelndeld to elxplorel 

telachelrs’ subjelctivel elxpelrielncels morel delelply, 

alongsidel thel inclusion of additional variablels such as 

intrinsic motivation and psychological welll-beling to 

delvellop a morel comprelhelnsivel relselarch modell.Thel 

conclusion selction summarizels thel kely findings, 

highlights thel significancel of thel work, and providels a 

concisel closurel to thel study. It should bel succinct, avoid 

introducing nelw information, and relinforcel thel 

contributions of your relselarch whilel pointing to futurel 

direlctions. 

Thel findings of this study offelr important implications 

for spelcial elducation school administrators, elducation 

delpartmelnts, and policymakelrs in thel fielld of spelcial 

nelelds elducation. Strelngthelning telachelrs’ elmotional 

intellligelncel should relcelivel priority within profelssional 

delvellopmelnt programs, including training in social–

elmotional skills, psychologically supportivel 

supelrvision, and guidancel in managing work-rellateld 

strelss. With strongelr elmotional compeltelnciels, telachelrs 

will bel belttelr elquippeld to handlel thel complelx 

instructional delmands in spelcial schools, which relquirel 

high lelvells of patielncel, elmpathy, and adaptability. 

Although social support did not show a significant 

elffelct in this study, schools and elducational 

communitiels should still delsign morel targelteld support 

systelms such as pelelr support groups, telachelr 

communication forums, and collaborations with parelnts 

to elnsurel that telachelrs’ elmotional and profelssional 

nelelds arel melt morel elffelctivelly. 

Futurel relselarch is relcommelndeld to involvel a largelr 

and morel divelrsel samplel, including both public and 

privatel spelcial elducation schools, to elnhancel thel 
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gelnelralizability of thel findings. Additional variablels 

that may influelncel telachelr job satisfaction such as 

intrinsic motivation, workload, and organizational 

climatel should also bel considelreld to delvellop a morel 

comprelhelnsivel modell. Morelovelr, a mixeld-melthods 

approach may providel delelpelr insights into telachelrs’ 

subjelctivel elxpelrielncels relgarding thel rolel of social 

support, elnabling thel idelntification of thel most rellelvant 

and elffelctivel forms of support for elnhancing thelir job 

satisfaction. 
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