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Abstract

Academic stress is a common challenge experienced by students and may affect their psychological well-being and coping
strategies. This study aims to explore students’ experiences of academic stress and the coping strategies they employ to
manage academic demands. Using a qualitative research design, data were collected through semi-structured interviews with
participants selected using purposive sampling. The data were analyzed using thematic analysis following Braun and Clarke’s
framework. The findings revealed several sources of academic stress, including academic workload, performance
expectations, and time management difficulties. In response to these stressors, students employed various coping strategies,
such as problem-focused coping, emotion-focused coping, and religious coping. The results indicate that coping strategies
play a crucial role in helping students manage academic stress and maintain psychological balance. This study contributes to
the literature by providing an in-depth understanding of students’ subjective experiences of academic stress and coping,
which may inform educational institutions in developing appropriate support programs.
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intensify adolescents” experiences of academic
1. Introduction pressure [6]. When adolescents lack adequate
psychological resources to manage these demands,
they are more vulnerable to emotional distress and
academic maladjustment [7].

Academic pressure is a psychological phenomenon
commonly experienced by adolescents within formal
educational systems. During this developmental stage,
adolescents are confronted with increasing academic To cope with academic pressure, individuals employ
demands, including heavy workloads, continuous various coping strategies. Lazarus and Folkman
examinations, and high expectations for academic conceptualized coping as cognitive and behavioral
achievement from both schools and families [1]. efforts to manage internal or external demands that are
Prolonged and intense academic pressure may perceived as exceeding one’s resources [8]. Coping
negatively affect adolescents’ mental health, leading to strategies are generally categorized into problem-
increased stress, anxiety, emotional exhaustion, and a focused coping and emotion-focused coping. Problem-
decline in psychological well-being and academic focused coping aims to address the source of stress
motivation [2], [3]. directly, whereas emotion-focused coping focuses on
regulating emotional responses to stressful situations.
Previous research has demonstrated that adaptive
coping strategies play a crucial role in maintaining
adolescents’ psychological well-being and academic
functioning [9].

Recent studies have highlighted that academic stress
among students is increasingly influenced by academic
demands, performance expectations, and psychosocial
factors  within  educational environments [1].
Psychological well-being is closely related to
individuals’ ability to regulate emotions and respond Effective coping strategies have been shown to play a
adaptively to stressors, as research has shown that self- critical role in maintaining students’ psychological
compassion and adaptive coping strategies contribute well-being and academic adjustment when facing
significantly to improved well-being in educational academic stressors [10]. Previous research has
contexts [4]. demonstrated that adaptive coping strategies play a
crucial role in maintaining adolescents’ psychological

Several studies have identified academic pressure as well-being and academic functioning [9].

one of the primary sources of stress among adolescents
compared to other life stressors [5]. Competitive However, most existing studies on academic pressure
school environments, demanding curricula, and and adolescent coping have been conducted within
performance-oriented assessment systems further general educational contexts and tend to overlook the
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influence of religious and cultural values on coping
processes. Religious belief systems can serve as
important sources of meaning, hope, and psychological
support when individuals face stressful situations [11].
Religious coping, which involves practices such as
prayer, patience, and reliance on God, has been shown
to help individuals reframe stress in a more positive
and adaptive manner [12].

In Islamic-based educational settings, religious values
are not only taught as academic subjects but are also
integrated into students’ daily lives. Islamic schools
possess distinctive characteristics that may influence
how adolescents perceive academic pressure and the
coping strategies they employ [13]. Despite this,
empirical  studies  that specifically examine
adolescents’ experiences of academic pressure and
coping strategies within Islamic school contexts
remain limited, particularly studies employing
qualitative approaches that emphasize students’
subjective experiences.

From an educational psychology perspective,
understanding students’ coping processes is essential
for developing supportive interventions that promote
resilience and adaptive functioning [14]. Despite this,
empirical  studies  that  specifically examine
adolescents’ experiences of academic pressure and
coping strategies within Islamic school contexts
remain limited, particularly studies employing
qualitative approaches that emphasize students’
subjective experiences.

Most previous research has relied on quantitative
methods focusing on measuring stress levels and
general coping categories, which may fail to capture
the complexity of adolescents’ psychological
experiences in religious educational environments
[15]. Consequently, a research gap exists in
understanding how adolescents in Islamic schools
experience academic pressure and how they
meaningfully construct and apply coping strategies in
their everyday lives.

Based on this gap, the present study aims to explore
adolescents’ experiences of academic pressure and the
coping strategies they employ in Islamic-based
schools. Using a qualitative narrative approach, this
study seeks to provide an in-depth understanding of
adolescents’ coping processes. The findings are
expected to contribute theoretically to the literature on
adolescent coping and practically to school guidance
and counseling services, particularly in developing
interventions that are sensitive to religious and cultural
contexts.

2. Methods

This section describes the research methodology
employed in this study, including the research design,
participant selection, data collection procedures, data
analysis techniques, and ethical considerations. The

methodological approach was carefully selected to
ensure that the research objectives were addressed
systematically and that the findings accurately reflect
adolescents’ experiences of academic pressure and
coping strategies within Islamic-based school settings.
The methods were designed to allow transparency and
reproducibility while maintaining sensitivity to the
subjective and contextual nature of the participants’
lived experiences [16].

2.1 Research Design

This study employed a qualitative approach with a
narrative study design to explore adolescents’
experiences of academic pressure and the coping
strategies they employ in Islamic-based schools. A
qualitative approach was chosen because it enables an
in-depth understanding of individuals’ subjective
experiences and the meanings they construct from
those experiences [17]. Qualitative methods are
particularly useful for exploring complex social and
psychological phenomena, as they allow researchers to
capture participants’ perspectives, lived experiences,
and contextual interpretations of events in their natural
settings [18]. Narrative inquiry is particularly
appropriate for examining personal stories related to
stress and coping, as it emphasizes context,
temporality, and  individual = meaning-making
processes. This approach allows researchers to explore
how individuals interpret their lived experiences
through stories that are shaped by social, cultural, and
temporal contexts [19]. Narrative inquiry views human
experience as storied and highlights the importance of
understanding participants’ perspectives and personal
interpretations of events within their life contexts [20].

2.2 Participants and Research Setting

The participants consisted of five secondary school
students enrolled in an Islamic-based educational
institution. Participants were selected using purposive
sampling based on specific criteria, namely students
who were actively engaged in academic activities and
willing to share their experiences related to academic
pressure. Purposive sampling was applied to ensure the
selection of information-rich participants relevant to
the research objectives [21]. The number of
participants was determined based on the principle of
data saturation, whereby data collection ceased when
no new significant themes emerged from the data [22].
Small sample sizes are common in narrative inquiry
because this approach prioritizes in-depth exploration
of participants’ lived experiences and personal stories
rather than broad generalization [23].

2.3. Data Collection Technique

Data were collected through semi-structured in-depth
interviews. This technique allowed flexibility in
exploring participants’ experiences while maintaining
alignment with the research objectives through an
interview guide [24]. The interview questions focused
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on sources of academic pressure, emotional responses
to academic demands, and coping strategies used by
participants. All interviews were conducted face-to-
face, audio-recorded with participants’ consent, and
transcribed verbatim to ensure data accuracy and
completeness [25].

2.4 Data Analysis

Data analysis was conducted using thematic analysis.
This method was selected because it provides a
systematic and flexible approach for identifying,
analyzing, and interpreting patterns or themes within
qualitative datasets [26]. The analysis began with
repeated reading of the interview transcripts to achieve
familiarity with the data. Initial codes were then
generated by identifying meaningful segments of the
data related to academic pressure and coping
strategies. These codes were subsequently organized
into broader themes that represented recurring patterns
across participants’ narratives.

The analytic process was conducted iteratively,
involving continuous comparison between the data,
codes, and emerging themes until coherent and well-
defined themes were established. Thematic analysis is
particularly suitable for interview-based qualitative
studies because it allows researchers to interpret
participants’ experiences while maintaining sensitivity
to contextual meanings within the data [26], [27]. To
enhance the rigor and trustworthiness of the qualitative
findings, the analysis process followed established
criteria emphasizing credibility, dependability, and
transparency in qualitative research practices [28].

2.5 Trustworthiness of the Study

The trustworthiness of the study was ensured by
addressing credibility, dependability, and
confirmability. Credibility was strengthened through
careful examination of interview transcripts and
comparison across participants’ narratives to ensure
consistency in the interpretation of findings.
Dependability was maintained by documenting the
research procedures and analytic decisions throughout
the study, while confirmability was supported through
reflexive practices that allowed the researchers to
critically reflect on potential biases during data
interpretation [29].

2.6 Ethical Considerations

This study was conducted in accordance with ethical
principles for research involving human participants.
Participants were informed about the purpose and
procedures of the study prior to data collection and
provided informed consent. Participants’
confidentiality and anonymity were maintained
through the use of codes or pseudonyms during data
analysis and reporting. All research procedures
adhered to established ethical standards in social and
psychological research [30].

3. Results and Discussions

This section presents the findings derived from the
analysis of in-depth interviews with participants and
discusses these findings by linking them to relevant
theoretical frameworks and previous studies. The
results indicate that academic pressure is subjectively
experienced by adolescents and interpreted in diverse
ways, depending on academic demands, social
relationships, and religious values. The main findings
are organized into themes representing adolescents’
experiences of academic pressure and the coping
strategies they employ in Islamic-based schools.

3.1 Experiences of Academic Pressure among

Adolescents

The findings reveal that all participants experienced
academic pressure as an integral part of their daily
school life. Academic pressure primarily stemmed
from high academic demands, including heavy
workloads, continuous examinations, and performance
targets set by the school. In addition, parental
expectations regarding academic achievement emerged
as a significant source of pressure for adolescents.
These findings are consistent with recent studies
indicating that academic demands and parental
expectations constitute major stressors for adolescents
and may contribute to increased academic stress in
school environments [31], [32].

Several participants reported that academic pressure
was not only perceived as academic demands but also
as a psychological burden that affected their emotional
well-being. Feelings of anxiety, fear of failure, and
emotional  exhaustion frequently arose when
participants felt unable to meet academic standards.
Previous research has similarly reported that high
academic pressure is associated with increased
psychological distress, anxiety, and reduced well-being
among adolescents in educational settings [31], [33].

Within the context of Islamic-based schools, academic
pressure was also interpreted as a moral and religious
responsibility. Some participants viewed academic
failure not merely as a personal shortcoming but as an
inability to fulfill obligations to their parents and
religious values. This interpretation suggests that
academic pressure in faith-based educational contexts
may encompass both psychological and moral
dimensions that shape adolescents’ perceptions of
academic expectations and responsibilities [34].

3.2 Coping Strategies in Dealing with Academic
Pressure

The findings indicate that participants employed
various coping strategies to manage academic pressure.
These strategies can be categorized into problem-
focused coping, emotion-focused coping, and religious
coping. Problem-focused coping was reflected in
participants’ efforts to manage study time, increase
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study intensity, and seek assistance from teachers or
peers when facing academic difficulties. This aligns
with the concept of problem-focused coping, which
aims to directly address the source of stress [35]

Participants also utilized emotion-focused coping
strategies to regulate negative emotions resulting from
academic pressure. These strategies included calming
themselves, accepting their circumstances, and
engaging in pleasurable activities to divert attention
from academic stress. Emotion-focused coping helped
participants maintain emotional stability when
academic demands could not be immediately altered.
This finding supports [36] who emphasized the role of
emotional coping in maintaining adolescents’
psychological well-being.

Participants also utilized emotion-focused coping
strategies to regulate negative emotions resulting from
academic pressure. These strategies included calming
themselves, accepting their circumstances, and
engaging in pleasurable activities to divert attention
from academic stress. Emotion-focused coping helped
participants maintain emotional stability when
academic demands could not be immediately altered.
Recent research similarly highlights that emotion
regulation and emotional coping strategies contribute
significantly to adolescents’ psychological well-being
when dealing with academic stressors [37].

Notably, religious coping emerged as a prominent and
meaningful strategy among participants in Islamic-
based schools. Participants reported that religious
practices such as prayer, patience, and reliance on God
helped them reframe academic pressure in a more
positive manner. Religious coping functioned not only
as a stress-reduction mechanism but also as a source of
psychological and spiritual strength. Recent studies
have shown that religious coping can enhance
adolescents’ resilience and psychological adjustment
by providing meaning, hope, and emotional support
when facing stressful situations [38].

3.3 Limitations and Future Research

Despite providing an in-depth understanding of
adolescents’ experiences of academic pressure and
coping strategies in Islamic-based schools, this study
has several limitations. First, the limited number of
participants and the qualitative research design restrict
the generalizability of the findings. However, the
primary aim of qualitative research is to obtain a rich
and contextualized understanding of participants’
experiences rather than to produce statistical
generalizations [39].

Second, this study focused on a single Islamic-based
school context, which may influence the findings due
to specific institutional and cultural characteristics.
Future studies are encouraged to include a broader
range of Islamic schools or to conduct comparative
studies with non-religious schools to obtain a more

comprehensive understanding of the role of religiosity
in adolescent coping.

Future research may also integrate qualitative and
quantitative approaches to examine the relationships
among academic pressure, coping strategies, and
adolescents’ psychological ~ well-being  more
comprehensively. Such approaches may strengthen the
empirical basis for developing psychological and
educational interventions tailored to adolescents’ needs
in diverse educational contexts.

4. Conclusions

This study aimed to explore adolescents’ experiences
of academic pressure and the coping strategies they
employ in Islamic-based schools. The findings indicate
that academic pressure is a significant and inseparable
aspect of adolescents’ academic lives. Such pressure
primarily arises from high academic demands, parental
expectations, and achievement standards imposed by
the school environment. Academic pressure is not
perceived merely as academic demands but also as a
psychological burden that affects adolescents’
emotional states and overall psychological well-being.

The results demonstrate that adolescents utilize various
coping strategies to manage academic pressure,
including problem-focused coping, emotion-focused
coping, and religious coping. Problem-focused coping
is reflected in efforts to manage study time, increase
learning intensity, and seek assistance from teachers or
peers. Emotion-focused coping helps adolescents
regulate negative emotions such as anxiety and
emotional exhaustion, particularly when academic
demands cannot be immediately altered. These
findings highlight the importance of adaptive coping
strategies in maintaining adolescents’ emotional
balance and academic functioning.

Notably, this study underscores the central role of
religious coping within the context of Islamic-based
schools. Religious practices such as prayer, patience,
and reliance on God enable adolescents to interpret
academic pressure more positively and function as
sources of psychological and spiritual strength.
Religious values help adolescents perceive academic
pressure not only as a challenge but also as part of a
meaningful learning and personal development
process. This finding enriches the existing literature on
adolescent coping by emphasizing the significance of
religious context in shaping coping processes.

Theoretically, this study contributes to the literature on
academic pressure and adolescent coping by
highlighting the influence of Islamic educational
settings. Practically, the findings offer implications for
school guidance and counseling services, particularly
in designing interventions that are culturally and
religiously sensitive to students’ needs. Future research
is encouraged to involve more diverse participants and
employ varied methodological approaches to broaden
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the understanding of adolescents’ coping strategies in
dealing with academic pressure across different
educational contexts.
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